FH LE Ceeee
[FHZE 2] “‘S0IE Tt 4s" 9 oA
- o] ¢ A (ks oA et} W)

=017tH

e AR g-ste], =o]E E3 Sha(learning through play), &°]7]
JF 85 (play-based learning)o] thAls 3HF7F HATh fobr] Aeld el
ol FTeAL dratdor oEiEelr ZEEojgth Rousseau, Froebel,
Dewey7} rotaSol ] &o|7|gk St thalf Sk al, Piagetdtote] 3k
S ke DAPIAE ol wolE Edte] ‘XA AH Al(naturally) ¥l-$H, A}

g A S FAsle] Bol7]3lE FAA= Aolgt gt e XA}
5ol gk Vygotsky2] o]l A 9l
o

& = ol F ol B4e Ade] 9lE @

Ao ARg e Aate] Aaagolehs Hgon Ausin ok Sole

IAFE FEA WAL 29 o]FELS oA} vk A O (reflectively) THEo]E
o

It g o

2e7k Yk 2 W fobt Mm dke AL €A okl aAke &
[e)
=

II. “SO0I8 T HUS" off 4t =29 HHaPy1)

WA Eol(pedagogical play)s oo A Fofe] g5S FXIA7]7] 3]
Eo0lE Fo m/AE ARREE AL onsk=tl(Wood 2010), 1 vlEo= &
ol7t HolE T3l ‘AAL Y Al(naturally)’ ¥t o] Q) o]e} #= s}

1) o] ¥E& Cutter-Mackenzie, Edwards, Moore®} Bovd(2014)2] =4 2% Tfol7] u&o
X)o7y QS(PlaV—Based Learning in Early Childhood Education); ¢ S4W&& &
A, aokd Aol B 7 d8d FnEae oz wAsoh
Cutter—-Mackenzie, A., Edwards, S., Moore, D., & Boyd, W.(2014). Young children’s play
and environment education in early childhood education. Springer.
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“Fol Eolo] zFAM(naturalness of children’s play) o2l dske] 710
AAA], il olefd Azto] 'w&FH mold WiE Fr] LEA
(postdevelopmental perspectives on pedagogical play) ol 2]3] oj= A
< wWolgEA AHE davt gl

Fredrich Froebel (1782-1852)¢] X*/¥(the first ‘kindergarten’ or
‘children’s

garden’)®] ZA[Rpoln] T19] Aol @57 A| Fropr] AlEHO Al A&
FEE HAL Arke HE dRkEQl F9E wa tHAilwood 2007).
Sherwood®} Reifel(2010)9] eJahd, vz Foluso] ‘FA  Q4(central
element)’ = ZFHO] WHAPYo| BEE Fa 9lon, ojzldt e B2
7k frobr] 7AlEdHel g M7 #H AT HZH(Western-European
orientated approaches)dl= &2 v X1 At} hEAQ o2 New Zealand
Te WharikiMinistry of Education 1996) early childhood guidelines, the

Australian Early Years Learning Framework (Department of Education,

B —
[

T 1

Employment and Workforce Relations 2009), the Singaporean Curriculum
Framework for Kindergartens Nurturing Early Learners (Ministry of
Education 2012), the framework for the Early Years Foundation Stage in
the United Kingdom (Department for Education 2012), the National
Curriculum Guidelines on Early Childhood Education and Care in Finland
(Ministry of Social Affairs and Health 2004) and in the American National
Association for the Education of Young Children’'s NAEYC)
Developmentally Appropriate Practice Guidelines (2009)& & < th

Y A0 Fo FuABAME T 2 Zol Fote io](chlldrens play)<}
Zolo] 7|8k & Z|(their play-based interests)”} Sh&¥} whgho] AlEky
(initial site for learning and development)©]2al 0530}51 uck 71, A7t
X2 AYFH <HA(Singaporean curriculum document)o A= T3 o]

A&sa gk

Q34

ol ot Ale] Fi RS whia, gaeEtE
x =08 A

qolr}, Eole fropl 2oz da] wem, A4l

m[o rl
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o cfal] MSES el Adsee uhalolT),

Play i1s the primary mechanism through which children

encounter and explore their immediate environment. As such,
play becomes a natural way to motivate children to learn
about themselves and the world around them (Ministry of
Education 2012, p. 34).

DAP hliAol A= =ololl el w3tk 2ol drgsta glrk:

5YL WA 3, B 7

o

Children of all ages love to play, and it gives them
opportunities to develop physical competence and enjoyment
of the outdoors, understand and make sense of their world,
interact with others, express and control emotions, develop
their symbolic and problem solving abilities, and practice
emerging skills (NAEYC 2009, p. 14).

e ‘A AgY A22 du9st PE(first hand  experiences and
self-chosen activities)* o2t ds T8N P=H|, ol& Ag2o] ofs 5
Z7F l= FoA AlZFEo(begin where the learner is), °Fs2] &9]& ‘A4
sHA FAEF7IRE dloF dFcHonly sensitively intervene)' & ZFHo] W25
HeRdith olgh Az 25| folr] wsolME s T4 AMFOE A}
] #11 ATHKrogh and Slentz 2010).

John Dewey (1859-1952)= vl=o] dekabolat wEHH7IE, E°18 &

9 5ol 7hsste® o] M= oY A vdst e Alwsteior g
thal 250 Wood £ Attfield(2005)0] MEH 7ol &
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& TAAIRE Al Sy S ARES TdsidieT s oE st
+ FA(co-constructors of their learning; he saw them as active agents
and active participants in shaping their learning environments and
experiences)Ztal H YT} o]2]gh APdE o]F Reggio Emilia frotul oA of
Fg 'Apale] 5o ek AAIAHan architect of their own learning)'2F ¢
gt A frAFstHDodd-Nufrio 2011, p. 236).

Jean Piaget (1896-1980)% <3-role] Aol IS & ATAE o] &9
B o] 19609 ot REFHATE o]=
(construction of knowledge)oll gt Fjo}Ale] Ay Eo] F
< W 7IEY frolug oE, & BolE % frobe] g
(naturalness of children’s learning through play)oll tjgt A3z;
o]9-8J 7] wEo]thKrogh and Slentz 2010). Dahlberg S(1999)] w2,
Frole AsS Tl dAEE AETH WS o|F= Azt B opA| Y A
7o #ekd T8 Agd E8(scientific and psychological disciplines)s &}
aA; shE AFESOAl S99 Wtk frobrlel digh weEd Hed A<
’J%H(natural growth)oll 7|8ketar ¢low, I ZA¥} fFolrls s QAzHfull
human status)e] ¥ IHHolA ‘Bestdoz 24 g DA(a biologically
determined stage)'2}al % AT

gHH, 20417] SRkl o228 HX|, ALS], BAA wWskel b= o8 folr] A
2JZH(early childhood curriculum)el] /‘Hi—r 75 HU8 } = 23Ul Y
ERLAl EUTh S, froks mE mE Al Xehy] s & FH|EoloF gt
(well prepared workforce for the future) & /\]Z]FO]E}(Dah Iberg et al. 1999,
p. 45).

TjolA] o]29] g wol ozl DAPE 1987 d NAEYCH 93] =Y
=, AUAA w52 Wiew Ard fopr] 7AzlEH(early childhood
curriculum overly academic)dll AES 281, AEAHORE FA|EHo] & 9|
719 ARE B s dEe] 7|3 E frobee] AYE FA stEe 51
2 WFEojR Aotk DAPE 19974l /1A A (Bredekamp and Copple

1997), 20090l AN E A=, Frobe] kg, =ol, Yol At3l4 s
283 w34 A Age] AT 2o s FA HAT 28 ® BTkl

B>
i
[
i}
i3
o
of
o
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DAP QhiiAle] Htedd folr] a5t 13___}%101] oy gt E]OW]/] A=
S5 ol AgstA sfof sttt o
Hatch(ZOlO = frobr] ws FofollA uﬂo}xﬂﬂ Xé“q Lk ‘@7-}
ZHol tigk 718 JPEES 1Tl T8 ol , HopA e v
49 T R(child centred approach) ¥ UF1 HAH3A
oA o]E2& HElE A Z obsol Ui &4 A E 27
olgb= Aldol Zaisl7] wiiolgtar Bl 9lvk Hatch®l AJZF
A A (child-centred practice)e} WEol&e] AAE 1+ A A S 4=
Al A A H ASE Bl
A, opAle] Azhg WA o Bde=
frote] Eolet folr] wSolA el Folo] A
& UA HAH 53], fole E0lE St TS v
children learn through play?), ‘ol AHEO|TOZE HlE T A%ﬂ‘?(are
children able to learn through free play alone?)¢} & &S tF= A+
o] YA FHATHGibbons 2007; Hedges 2010). Yelland(2011)E o]l
sl FElstEA, o7t ArEeld #ost=dA ArE =2 Ao Kfun
participating in such free play sessions), ©] W doju= 52l F3o] HI=
Al HulEiR]= 7] wlEol(type of learning taking place may not
necessarily be obvious), Eol& &3 ghgo] AV @ 4 oM, AR A&
93-S S (problematic and misleading) UTFaL dTE 7}, FrolEo] &l A
=5 A ARIA =1 dokaL skak o] A=A fofe] A AEH A
A T4 ol ofd AZA(connection)o] RFEOIA|AL Y717 Al o]FE©
A9 &5 E(supporting activities)g &8 oJ9A EHsAn &FE F e
7F(Yelland 2011) St5& A 9str] Asir= frobe] =ololM dlo] ozt
£< SloF & Fa7t tkneed for adult interaction during children’s play
to support learning)il Azl Wt Eol9t AHE FAl(problem with play)
7t Ads] =4 giido] HAtHWinsler and Carlton 2003).
Krieg(2010)& frop7] m&ayd £ Wslo] wel ugdgolA wAbEe] 0
£ frobo] g5A1d 7IHro R tFojui= Wao] A v TIE ode T 9
I Bth ol frof 7oA FHEHY 74, dEA uAuTe 525

ol
-

_[\1

_%

=

—{0 u)
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O, 19, Fol, AI=T S fotr] wae 7| e4% PN b
olgt= Aolth F, AFHFNME Foledddl A=ol He wANTESS AA
T frobEol Aol thefl a1, Aol it ARile] olsiE TS

T 1989 wol7t S%3] X9 ¢ e Aojeta AAFIvE Aoluh 4

ieg(2010)= =olgtar 2Al¥]= F(what is perceived as pla )% oSk
AR BN AAES 1

o], fro}7] 15 91
FH o= nigtE L7t Ut *]7—}%01 ‘ITO]'7] JU;T"ﬂ o gt 37] %L%L@ &

(

rL5

ol ¥

jl
ST
_ﬂo
12
r (0]
il
s
° Sk
@
o
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o
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nﬁEjg_}[J%
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A ‘45}‘%7] IS
o AlEEL Fold gk A4 FAl(adult intervention in play)7}F ol
A71-Z7 E(children’s  self-agency)< &gttt Bj@st=d B (O Brien
2010), &= T AFEES olsaAAQd @ (child-centred activity)?F 4 <¢1<]
% 24 (adult interaction)S 33 TAISHE AL Eo] =2 FFAQA =
o](balanced or integrated play)E 7% } 1= 3FATHWood 2013).
2 okl 201249l JHAHE AVIEE FAWSIHA E(Smgaporean
Curriculum Framework for Kindergartens)d 1= fole] oo tfat A<A
A4 (continuum perspective on children’s play)S AA|8FaL, ol sh&5e
A Fat7] 3l WA frobe] EolA A AFE AR o

_Q_

interactions during play to support children’s learning)

(role of teacher

Sk
=
PEL T

ol A SEA Aol ok A 79 glo] fretE
AR Al s o]Fox= W FxRIE FolFH, wAl
o8l olgoiA= A=y AA7F 23 v 723 ol o=
ZI7HA] TR ME sheth o] waatd SelM = fgobt TiA
gk 2HrEolo] ofle HASHE, HH AN wolol o mAte] L3
eto] Qlofof gt ol Axde =o

Play can range from being unstructured with free choice by
children and no/little active adult support to being highly

structured with teacher-led instruction and direction. While

22
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recognising the benefits of child-initiated and free
play-choice play, this framework highlights the critical role of
the teacher in purposeful play (Ministry of Education,
Singapore2012, p. 34)

F7] Ed #H g FAEE Lev Vygotsky (1896-1930)E € + Ut
271 fobe] FgolA wAtel Aol of§ Fasthn ngt 19l I
€]

Bodrova 2008).

Kozulin 5(2003)2 Bla=7]9] 44 tha3t o] F¥sta ik

45

Hla1=7] o] &9 #MAle= QIxE QA9 Shgol JHAAS Aol
Bk ARJAQL dAdoln, 314 dioleke o3zt Abe Fa
Atk BHla=7E ST e o]l dAES AU JoH, shsat
g BF AR SA4o] Avkal glsglth e g fope] i
g2 I fobo] A et AR A ZF A Al(system of symbolic
tools) 7He] &5 2g 9 2 foprt ARl AlsEstA S0 R
A9ell g5 E(activities that the child appropriates from his or
her sociocultural environment®] ]3] o]FjZItkal Bkt ARSlE
547 o]2eA THE WEe FATL Hed, AAHn, =AY
of 9lor, o=Hl Fej9Ae] SE(learning in its systematic,
organized, and intentional form)< 35 239 AA(premise)E7]
2= A3 consequence)dl 7HEE T

Corsaro(2011D)= oF&o] Adoje} ofe} he &3H4 =y ARKRICH 23, 74

)% B3l A BaE M, o BaY 27 MBS BAE S
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As o] 2 Folghs Hlaix7]9] A7 AASGIT Hlaz7|d w2, o}
= dojo] F53 AME-E Bl wulo AA Bo AYES XD YE w
o7t sl e &sE(practical

= AR Aok Hla=TE
activities)o] o7k i mide] £A
deal with everyday problems)Z+%-F
tato] frobs EAES tHEe R4 =
T4 =2 A (collectively) 0.2 AHFHES LA AL
At st A A wARe] Hehe WaH sol(pedagogical play)oll thaE] ©]
A7 olsHAd A, & ot gl ArEAl AdEgE ET(child's
freely—chosen investigation in learning)olA 2] A 9+ ZEst= Aol
ANE Al HlE] B ¥ WH Aol FeH(proactive and engaged)©lth.
olo] FFoA wAke] ATE FUAZ AAEL 1T fFole TFY FA
(centre)oll FE 71€9] AEZHQ AlZto] Zdo] HAaL(Graue 2008), 152
=] (pedagogical play)ol Al roFe] 71d4 <& (conceptual learning)? W44
2] B E(acquisition of content knowledge)S A Q43d}7] 3t AlQlo]l A5 24
(adult interactions to support)®] SJQA o]F| o sh=7}of| thst =Ao] =
HEAHEun 2010; Fleer 2010). Goncii®t Gaskins(2011D)E A0 &ol&
WA FAHOR o|&EA(harnessing) HW Foto] Fole gHAH A
(symbolic _exploration)ol Z#H-& FEUA 8ol 9% % H(intentional
focus on learning) & T Zoz WHAHTI H|HSTH
ol= ‘9J&=&9l wW(intentional teaching) (Duncan 2009; Epstein 2007), k&
X717 3l gz} fort tigo] Fojates WBAlS ovshe A&3
o2 FHEHE AZ(sustained shared thinking)'o|2l= 2ofollA Yehdt}
(Siraj-Blatchford 2009).
o]% froturHiol] #EF AFolN thd 2 AEEo] FUFeH HATE &
ol nF9] Adrole of intentional teaching)¥, 7WHE &o|7} o]Fo &

2)
VEE 34S TAl(setting up environments for openended play)dtil
Sl =4

S U AlX(child’s attempts to
o] U Folzt 7

=

A

e Al
SO |

=

vl

= rUE m[n

% o 5

A2 A 35 (acting as a facilitator to children’s learning)st
A 7ko] 73S Z o] FHWA owA ok d}=72(Thomas et al. 2011)
st BEE U-8(content associated with young

B [ H |k
o
10

9
L
i
rlo
Il
ol
Ho
o,
10 |y



children’s learning)oll sl #AE 74211, o]dd W& 5(content learning)
o] fro}7] 9] wieto A ofei] Z AYHEE T AA ] s} A sHI
Ak 25 WAk HEAA AAE APdl spotstar, 8R4 o] frofel 9]
3l 74d(content knowledge is constructed by children)¥ =% Z3EA A Y
gjofof g Sl2lo] F7tstAl w3tk

Hedges$} Cullen(2005)2 T3} o] Aokslar o

K

Eiady

frob7t sk vlE A A 22, Pl A4 E(informal,
everyday knowledge)< wAFe] 9 =] 24l(domain knowledge)ol
of&l] FAEH, o] ¥l wSTA HZ(responsive
pedagogical approaches)?] @&t &0 A o|FojZt}, 1 A3} ¢
B2 FAAQ A2 FF FA(co-construction of more formal
knowledge) S &3t =73 Edj7} vhEo]Zit)

fropt &4 EolE Fal oA ol AT 4 devket #AsI frolet
WAL FAE shEo VIWe R Ftxde ATEo] S7KeFItHHatch 2010).
ArrHow  molplay)9t A HEolE Y% 713 E(opportunities  for
freely—chosen play)= FAlsta 7k Al o471 A3 #HPste], HE&A 2
(content knowledge)¥} o]7o] fole}l WA} Zho] oA FFoF FA
(co—constructed between children and teachers)® & U&7l ok =9
T3k SRR

Trob7] uE dgell A frobe}d WAL 7+ AT Age] £
7F H&(content)= Hrt WHstA #AHAL Bk ok
=, =07} ¥ A A educative) Zolgtal THFETH, o)A frofellAl ‘@7t
(something)' & 7F2HoKteach) 3FHHPramling-Samuelsson and Carlsson,
2008)= Aeolth. A=, af2A Fol(pedagogical play), = E°I7F frotel Sk
S AYsI9s AFEE At He o] 897 tiA] =49 FA4lo] Hoof,
sol7b o= A= JiHE 1 g4 (open-ended and exploratory)o]ofof dh=
7F FAAQ WE(particular content)S tE u] Folel AJQl 7F Ads Mo
At =231-& Folof shertell gt =97t F71stoltiFleer 2011).
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F4Ql omlo] s thEatk o] AFaklck:

to
_lo"

Nolan¥} Kilderry(2010)+= 2L

F7] A A ofsdg 99| o] AAE] o3
FUEST o5& o], 53] &0l w&3 A-(pedagogical
use of play)< oF 7112 @7(needs)dll 23] X|HjE]= Ao
ofulgtil Hotth IETE froprl A% i ARA o R 252l
SsAtetal ek, ol B 2 ARl A]EEA R on]
= uprlo g zpalo] &5 o E(learning intentions),
=)

j (leammg strategies), 472 3}H(learning outcomes)E

Corsaro(2011D)] wE™, Fol= foF 7|HoA] HEEsh=o](peer culture
play)ol FofstHA S &S vlX= &o| F1Hinteractive play spaces)s
grlE 24, FAE, 2AES 7HA Ak o714 wAE folE AR
o] g&Fel FEs vd T Ade qF A= FAAE HFFtHDahlberg et al.
1999). o]+ Fole] ol&x WS Zolste 2SR, Dahlberg 5(1999)2 o]

ols 7ol gt =2 AESH ‘new’ sociology of childhood)o]g} H.gkal, o}s
710 et Af =& Ak A FA(social construction of childhood)ol2kl &3
c}:

olzo] YHoR Hgsh= FHe 4 (Construction of the ‘rich’
child)ell 9lof, sh&2 frofe] 7IE4<l

ol me] 9 wrlele] PEHolw AEAEo] = }3%01] gs
o]Folxitt. o] &F WA froke A4S sk, A
oJuE E}Q}E‘T}‘jr. E—T}%Z}EHJ o frole 554U F
(active co-constructor)’t @t gHFE frolE 4" A=
d)8 7}=(taking the child to preordained outcomes) #|212] #
o] ofH, frol= FEAQ FEAE ofUtt. frol= EHold u
H wls FHI7F Hol 9oH, wiee AS AlFslr] A Adele] &

gg Waw s AL ohth

=

i
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Ae frobrt ARA HiE Yol A XS
WAl 3-8atefof ghrkal Bkt o HHolA
T EolE A, mHEA, 234 Ag, AEAEAA 54 T AAelA AHE
% &K Grieshaber and McArdle 2010). o] 3ol IL}E} Qolr] WL
Eo|(pedagogical play)E wE& o] ALY W&
3L, WAPF ot 7]#ell molE ¢f, Tl oEWA EF?Oi A Aol s A8
Zet= AS oy sold ofs|E Bk SAIZIA HAth 1 Ad WA =
E T170] o]FojA 11, AFREE= ‘AR-9] WEH context of application) o]
Ao A EA FATHBrooker and Edwards 2010). =, wad# o] Au}
WSAQD AFEWERE of gt EHBATE EolE B Fotd gl wAE P
golub £33 Ado] frobr|delA o] FoAA = Sl HXE 43 Sl il

J o
e

ro
il
e
it
e
r o
e
r
Y

Il. 'SO0I8 BT AHS' oA 1{ojRoF & 228

EolE BT TFo] o]FAALEE Y, Auiele] EgA B WA T4

sojok hH, FFdute] AlZF 9L ouslol =712 fole] wol7|uk gy

= SAAZI7] R wAke] G2 Fololr wE oW aoF =717 frof

ke ofgA e olof a7 o T2 Aol digol Basith o7
T =

F50) ot A waag S ANE #49] ad

B Fol= AUl AAHQ Ao A 7Hzhe Fsl] w2t
Children learn through their senses both indoors and outdoors, in a

supportive environment.

Frotol Al et Moo =dAoln Fr=

Aol dd& Al

o

alz .

Mo
M
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There is a requirement on adults to provide a range of challenging
and interesting indoor and outdoor experiences for children.

B ol sedom FAstal, SHA 52 FFom A4dsi, Al of
oltol et #dell qArAA S Wi olE AlgslE 4 QloloF stal, EAE
sldst, dAde] dFd Folsta, dE=ol, Aol dd=ol, 7H=E
o] T& BEL T Uolof T

The environment should offer children opportunities to actively
explore, to work independently and with others, to make decisions
and follow through with their ideas, to solve problems, to engage in
real activities, and to experience co-operative, symbolic, dramatic or
pretend play.

T A wTE ARSE W 7P a&F g0l
SFL frotkel S AT, ok shEagtelt
The most effective learning comes from simple but versatile materials
which are accessible to children. The learning environment should
extend children’s imagination and be adaptable to suit their learning

needs and level of understanding.

NCCA. (2009). AISTEAR. The early childhood curriculum framework.

3=

ERE

o

A frote] ofoltlolal olo] Rgata, AW ool s
544)7]7] 918l oAl w4g ALg @)

Element 1.2.2 states, “educators respond to children’s ideas and play
and use intentional teaching to scaffold and extend each child’s

. 1
learning”.
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Fan) wAp o] A&l dig @ A =9

FARE fobe] s Slal Al ol kel Bolol AYsor sheA 2
Aot olelws =2 F dn =olE oyt A Al =0
(child—directed and spontaneous play)®} wAFZE <SHJEE 9|
(adult-guided play)®E o]&3} Al7|W AA}E= Fole] AFAAZ LS =
AA 7131, T2 o524 Wd(academic development)® #FHEATH=E 9.5
b glold 4 gtk EolE Afrwolsh Qhil® wol olRE AV dlal,

=0]9 A<EA(continuum of play)&® Hi= Z o] npgkAlslo)

B Afr=ol(Free play): frob7k W&3 &A1& ek wAbe] woj7p 79
$1&-(children direct their own play narrative and choose resources
involved; little to no teacher involvement)

B XAb=ol(Inquiry play): &=o]7F frobell o8] Al wAbs =42 7}
SAE SEA FEEL 5Fd A7 (play is initiated by children, but the
teacher integrates academic structure at organic opportunities).

B 3% 50](Collaborative play): frobel A7 Awk AR FHHElo] F0]
ek FA, AEE AAHT(a near 50/50 collaboration between the
children and teacher to determine the context of the play, the theme
and resources).

B =o] 22 &5 (Playful learning): A7} &0]& EdlA+= & YEeEYHA
g dElds Asdom AU, ods] frotrh mold el dEE
o] 9l3-(the teacher actively integrates learning concepts that would
not arise organically through play; however, children are still able to
influence the play narrative).

B AYdE =3 d<5(Learning through games): AEA oA 714 AL A A
Al g WAL okl FHolE H9shy] ffEl Adem A, froke] Y
A 5H4 . (the most teacher—directed style of learning in the continuum
where teachers teach complex skills in the form of games to make
them more engaging. Students have limited involvement in the play

narrative).
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Angela Pyle & Erica Danniels (2016): A Continuum of Play-Based
Learning: The Role of the Teacher in Play—-Based Pedagogy and the
Fear of Hijacking Play, Early Education and Development

Guide to National Quality Standards:
http://files.acecqa.gov.au/files/National-Quality—Framework—Resources—
Kit/NQF-Resource-03-Guide-toNQS.pdf

National Quality Standards:

http://www.acecqa.gov.au/Educationalprogram—-and—-practice

AR, H7te) =2

Fan) sol7wt Jrre] o

WARZE ool mols #EE uw fopr) molE wa A8l =A, wol
deo Zgstal ols st FEHE oWsidl=A & WUtele =
o7k 3 7Hplay-based assessment)E Wl = HL7F Aok ol& 3]
Ao Aok BolE @ ¢ flevtRge fobrh BolE @ ¢ deAE oA
of Folok gtk foprk waHoR Azt AN molFtelE Tl o
& W opyel, oW sk A wg-ar 9leA AvEolop gtk Ut
W82 frobe] wol& Aelshd ddxor wgd ¢ LS g

Jones, D.(2017). Teacher’s role during play.

https://www.deyproject.org/denishas—-blog/the-teachers-role-during-play
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